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POLI‘I‘ICAL ENVIRONM@N%, rss’UE SALIENCY,V |
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Emp1rica1 research over the Jpast decade and a hali has
demonstrated an 1uérea51ng 1ntereet,rn the,age-old questlon,-l Ex
"How are we soclallzed to polftlcs?" Wlthln Ehe past two years

i
polmtlcally releVant events have accentuated esearch 1nto sys—

4

temlc support, frequently expressed as reglme~support1ve 1de—

alzzatlon of the presm&aﬁ:durlng chlldhood, and hae brought to

‘

i dency.l' The 1mpact of a dynamlc pokdtlcallenVLronment has punc=?

. l - T . P .
tuated Slgel's statement that .. : L ,;,: - : e
. o , learm.ng does not, take placYe in a vacuum but can be
: ' . greatly af.fected by .the ‘Social setting .in which it
o . happens. }El‘he political eénvironmént is_ but one of -
i such settings . . one of the mportant variables
i that affect the course of pol:.t:.cal soc:.allzat:v.on.? S

Acceptlng thlS as a point. of departure from the more popular

T

approaches to the study of ﬁblltlcal behaV1or, wé will examine
polltlcal 1earn1ng as_an 1nvar1ant sequence of developmentaﬁ’ .
j'zw o stages dependent upon phy51ca1 and 1nte11ectual growth.

o - e The leon debacle,4 regardless of how hlstory eventually

1nterprets it, has prov1ded polltlcal soclallzatlon researchers

A wuth an excellent opportunlty to reexamlﬁe the processes by

“which chlIdren acqulre evaluatlve postures toward polltlcal
'flgures.‘ This is especrally 'so w1th 1nvest1gators who were in

Y - .. .

{
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the pr6Cess.of studying the'developmeht of political orientations
in children when “Watergaﬁe" broke .as ‘a viable 1ssue.5. ‘Fbr‘éx- f P
-_,',ample /Qesearch conducted-b fo e~ durlng— and after-leon could

Y ‘

pOSSlbly help to determlne whether chlldren are able to dlstln- e j -

a

;gulsh'betweenvthe role—occupant (presldent) and the. 1nst1tutlon" '%f
B \) . . ‘ ) . - ', R . -’ ) .
(presidency). BRecent research seems to suggest that emphasis”

should'be placed on the brocesses‘of political maturation of the
young as well as’ upon the substance of youthful attltudes. Any

dlfferences found in pre~ and post—leon measurements mlghF rea—

L4

sonably be: 1nterpreted as a form of dlfferentlal 1earn1ng.§

..\ ~

Agaln, we need to reflect on Slgel 'S refcrence to the pos- . S

L .
(3

'v51ble 1mpact of the soclop011t1ca1 env1ronment on the degree and~
'l

rate of polltlcal maturatlon of chlldren in a dynamlc soc1ety.

As ‘we shall see, maturatlon,_l.e,, development by growth and ’ ,fukj

. N

experlence, is by deflnltlon dynamlc and a Erocess orlentat;on ’

couid poss1b1y predlct the "fluldlty of youthful polltlcal att1-

ftudes.?'7 S

-

*

Adoptlng this orlentatlon, then, we deflne polltlcal soc1al- {

1zat10n alon? llnes suggested by Merelman: political s001allzat1qn

1ncorporates the éroeesses by Wthh polltlcal orlentatlons gecome '
establlshed and internalized in chlldhood and adolescence.8 “,.
o .In sum, the purpose of‘this;study is to ascertain °"the rele-
vance«of the conoept political socialiZation as an acquisition . ﬁd
9

process for the 1earn1ng of polltlcal values and behav1or. ’

1

Although the prlmary focus‘of the larger study is a;med at the
. . . : \:‘
" _

.. " -co004 . S
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. '1ndxv1dua1 (mlcro) level of analy31s, i. e., the 1nternallzation L
“of values, bellefs, and attltudes about thlngs pOllthal, there
are systen (chro) level 1mp11catlons Whlch can equally be 1nfer-'

Ired from the data. Por exanple, empha51s on a macro level of

N

. \
:
=ana1ys1s forces us to .ask such questlons as- What is the xﬁﬁect , R

‘e

of pOlltlcal soc;allzatlon on the polltlcal system° How does a
v UAN
system malntaln 1tself and manage to pers1st ‘in the’face of

. ' .threats tb 1ts ex1stence°. What varlables are central to 1ong—'
term Stablllti or 1nﬂtab111ty of - a (any) pqlltlcal system° whﬁlef‘

’ j‘”‘"*ffa'mlcro 1evel or;entatlon turns our focus to . such questlons-as‘\( .
L 3 z o
How are one =} values, bellefs, and attltudes 1nterre1ated? How -

and when are pol;tlcal orlentatlons formeél'> What 1mpact do s001al |
and’ polltlcalvevents (envxronment) have on the'development of |

";' -g"golltlcal attltuﬂes 1n chlldren, that 1s, how and under what clr—

‘

'"'g'}cumstances do they change° And fxnally, we can comblne Our fOCl{

B ":'fby asklng. What is the process of soclallzatlon of the young to’

. . : . N
SR ’ poLitlcsw(e,g., agents, forces, lnformatlon sources, etc ) which

B N 1nf1uences lndlvidual behaV1or, and what 1mpact does 1t have for

the soclety at 1arg' and the polltlcal culture 1t fosters°

T Most, if not 11, of these questlons have been{examlned by -

,polltlcal and be’aV1oral SCLentlsts allke. However, our theoret-

" ical framework,for'analys1s and our somewhat unique data collec-
v R -

- tion techniqu requlre a reexam1nat10n~of SOTF'Of the most basic,

and~w1dely ccepted, flndlngf of the so-called, "first generatlon

[ v

‘political go 1allzatlon ;nvestlgators. - For. examplé, much previous

4+




ﬂlvnoted that the educator, tqo, 1s 1nterested 1n orlentlng the

resea ch has shown that for chlldren the pr051dent, as the most

“&

VlSlb le symbol of/authorlty, has prov1ded both a cbgnltuye and

an affectlve stlmulus for early.development of pollt1cal ‘orien~

tations in: chlldren};{ Dur g these early years it is assumed
that the child beglns to acqguire knowledge of the- polltlcal

\

system, and@ as he maturesr!he begins "to map Sut the pOlltlcal
universe around hlm and to dlscover wh@re he flts 1nto 1t "12

&
Placed in a developmental context, it can be sald that the chlld

begins. growth prbceéses from Whlch evolve'“cogn;tlve structures."

' The ‘term cognrtlve structures refers, baslcally, to the mental

organlzatlons or abllltles possessed by chlldrenRB \,f
g b

Before'explication of the theoretlcal framework and the

presentatlonfof relevant developmental f1nd1ngs, it should be

\ LB

young toward accepted sqpaetal values, norms and attlhudes. Thls

"f is; eV1denced by the fact that polltlcal 1ndbctr1natlon of thel .

LI v

young is commonplace in many natlons, 1nclud1ng those we label’
“democracres.”j The 1mportance of the process of 1ndgctr1nat1ng
“the young is apparent by the pralse (and blame) educatorf receive
for.thelr efforts to soclallze the young both cognltlvely and .,

oaffectlvely. For exampleh the contlnulng controvers1es over text-
14

.

and the dévelopment of new programs in civic educatlon,'

books

/ programs whlch glue stress to the virtues- of demobracy and

4

b3
v
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| socxallzatlon[programs as effectlve means for produclng 1oya1ty

15

and support for -the. e31st1ng polltlcal system, Th;s xs not

it

'to 1mp%y that concern for "polltlcal"‘educatlon ls a new or xnno'

vatlve-technique. Plato, in ‘The Republléa“hae Socrates admonls/~’5:

of a people and its polltlcal system- ; "v."f;.,-‘.
Well then, . . . you knou thcre mus% be as many kinds
of men as/constitutlons. You don't guppose the cor-
stitutions grow out of a tree or stone, no, they grow
- out’of men's manners in the CItIGS, whlchever manners -
tip the scales dOWn, so to speak, and draw the other
.'after them 160 ?,, N . e yg,'f”

" %

'democracy to tryanny. ,' “v' !’rn J"”fneyg,v

in*31m11ar fashlon, Arlstotle, concerned especla

 confl1qt, change, and revolutlon, analyzes the relatl'"'

one s charac;er. 'A' - - ﬁf;,;'"“'
\ - .

e citizen should be moulded tq/éﬁlt the form of g_v—" .

ernment under which he lives. For each quernment has_

a peculiaf character which originally forméd and. which

contlnues Ovpreserve it. The character of democrhcy

creates ddniocracy,: and the character of ollgarchy |

creates ollgarchy. .. AT ! .

, Ya 4f t )

"It is eV1dentq?even from these selected e“

»

ﬁlitlcal phllosophers were very mucp concerneﬂ wi/th the relatlon—
o v;' : . ray . ¥

23

9
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Shlp between personality or Character development and the culture
‘ &

- 1nclud1ng pollt;cal culture. - They were partlcularly aware oﬁ

.

o

ri the role of character educatlon in the marntenance or changlng
of polltlcal systems. | |
 Beyond this,. perhaps contemporary emphasls "on political edu-

Va -

cation can more cleafly be seen as belng rooted in, the soclal

v

revolutlon of the 18th century.l For example, Rousseau, recog-

hlzlng that soc1al order depended as much on. the moods and the

manners of the publlc ‘as on lnscrlbed 1aws or prescrlbed behaV1or,

declared that the social order rests upon a law. Whlch is
ugraven neither on marble nor on brass, but in the
. hearts.of the citizens; a law which creates the real
oo constitution of the state, which acqui &-nbw-strength
. . daily, which, when ‘other laws grow obso}) lete *or pass ' /( o
s avay, revives them or supplies their place,’ preserves
a pepple in the spirit of their institutions, and im= -7 o
! p;fceptlbly substitutes the foFce of habit.for that >
‘ authority. I spcak of manner, customs, -and above
all of opinion.”™" | ‘ L. /

. 1
-

-

: Rousseau also 1ns1sted that the young be affectlvely soclallzed.”

By thlS he meant that "1nten31f1cat10n of social Sentlment," was',

-

the goal to be pursued. The cltlzens, he sa1d, “. . . all have
q ~-

.equally aaneed for guldance. . ; ,They>must be taught what it is

they wmll; From thls 1ncrease of*public knowledge'would result
"19

!

. .‘harnony e and the hlghest power of the whole.

numerous occasions he emphaslzed that it was. education of the

On
9 T

[y

young that provided'the oundation'ofESOcial.life. Specifically,
he declared that "It is education that must give souls a national

formation, and direct their opinions and tastes in such a way

00008 . -




N erence to the 51gn1f_cance of power Wlthln famllles Qor p011t1c5"

.- ..  Dbers at a point where their act1V1t1es will £it in wit and -

"'7!- '., C .
that they will: be patrlotlc by 1nc11natlon, by pa551o , byl

necessxty n20-

»

| Other modern theorlsts, including Machlavellm, H¢ bbes,'and
- Locke, have been concerned with the 1nteractlon of hu#an nature
and the polltlcal system. That 15, they vere concern#d W1th the -

. - f
o , polltlcal 1ndoctr1natlon of the young toward the malntenance of.
{
i

- the system. For example,‘Hobbes and Locke discussed at 1ength

thevstructure of authority within the family with specific ref~ .

;Vig;gpvll soglety.

Even more conte porary, phllOSOpher-educator Jolhn Dewey, as

7N

- L ’
P * o is ev1dent by many of hls ertlngs, was well aware’ o the criti-
, R y ’ -
. cal relatlonshlp between cultural 1nfu1cat10n "and sy'tem effectszz

stress ﬁhe need for ClVlC educatlon in the publlc school systems

- .by Charles E. Merrlam, a polmtlcal sclentlst at the Unlver51ty

3 e A

-7 of Chlqago;_ Merriam was one of the flrst 1n the &b$¢1p11ne to
- 'emﬁhésize"the deslrablllty of d;rectﬂstudx_of 1ndlyﬁdua1‘polltl—v
:caf;bgiticipatiqn, inéluging cﬁildreﬁ. Nearly fifdy yeﬁ;§ ago
Hérreminded us thaﬁl"eve;y‘modexn state developé ajfafwfeachiﬂg
{.‘vr prbgram'aésignéd'éo maintain tﬁe mérale bf its'constitueﬁt ﬁem—
perform the functlonal act1V1t1es for group’survival. of23 What
Merrlqm was Ssaying is.that all political systems evoive‘programs
to:prepare théir citizens for participétionfin politicai life.

v

- 00009
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R mal planned or unpla ned. At the end of his rev1ew'of c1v1c

: '
tralnlng in several ountrles Merriam noted that in the hodern
5

world (of the 1930 s) 1ncreas1ng attention is glven to the sys-

tematlc and conscnous development of elaborate mechanlsms of

D

civie tralnlng, and less reliance is placed upon unorganlzed

-drift."?? as early as 1925, he had predlcted that “the examln-

~
D

atlon of the rise and deVelopment of the polltlcal ideatlon and .

. j

the p011t1Ca1 behaV1or of the child has in store for us much of

. i

' value 1n the scientific understandlng of the adult ldeél and
conduct."z5 Harold Lasswell Ia student of Merrlam s)tg%cognlzed a

the dearth Of understandlng on Ehe "psychology of voting” -~ a
\
,prlmary focus of most early studle on adult polltlcal behav1or
, Y
/ - and urged the contlnulng stud? of polltlcal orlentat;ons at
/
V\k\all age levels. For example, Lasswell argued that 1nsuff1c1ent
v .
COgnlthe and moral deVelopment among -the young constltuted a
2% ) o :'

o

cont1nu1ng threat to democracy.
With this background, polltlcal s001allzatlon ;nvestlgators
“have taken up the quest for emplrlcally supported answers to the_

, h1stor1cally relevant questlon (as orlglnally posed by Lasswell
iy . -
e and paraphrased by Greensteln in hls New Haven study) ‘ Who learns

’
L]

. what from whom under what ‘circumstances with what effects"27




19

" Methods ahd:Procedures

Durlng the flrst decade of polltlcal socmallzat'on research

'1nvestlgatlon was gulded, ba31ca11y, by one of two orlentatlons.

28 h:s been sald to.

'The first, Hyman s s001ologlcal perspectlve,
have had the unfortunate s1de-effect of orlentlng researchers
. E ' }

" toward the measurement a <

> of youthful ‘political-preferences, rather than [illum~
- inating] psychglogical processes. by which socialization
agencies operated. . . . [Thus] research became the study
of political preferences at particular points in child-
hood and adolescence, rather than the longltudlnal study
- 'of political maturation, : :

(4

'

e'seCOna -early, orientation, merglng from the Chlcago school of

hought meht;oned above, was*gulded by Easton's systems aﬁalytlc Y
. \«\:*
«framework, partmcularly hi f/y

-

concept of ”dlffuse suppo t““as a

mechanism for the develo?ment of polltlcal orlentatlons in chll- ';

. B o -?. ' 4
dren..30 - L N @ SO N 4

]

| o ERE SR _ E - 1
In other words, early political socialization‘studies focused :

4 L4

on chlldren s 1earn1ng about "thlngs" polltlcal that lS, the focgs .

- was on the ch11d s generallzed affect for the polltlcal system per

1

se or fOr the system as represented by its 1nst1tutlons, such as -

the pre51dency, and. development of support ﬁor these structures of ' k
-authorlty.> More spec1flcally,Q§s Slgel and Brooks have so aptly |

p01nted out, many researchers were 1nqu1r1ng-1nto the depth of

.-

" ‘the chlld‘s attachment to the polltlcal system (Easton' S dlffuse ',_ .
support, above), but were 1gnor1ng the child's) valuatlon of or
‘supportsfar publlc off1c1als and/or thelr practlces or p011c1es ,

'(Eaggon s Spelelc support) . Most of the studles found that . *

»
- » . - . k4
. A . . .

AT 00011/

i
1
!
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'generalized affect, was high across all agé~grougs and seemedXto

‘
-

appear early in Iife,’iong befone substantive'informationowas {

LY

:acquired. These studles also found that although nav1e 1deallz-

atlon, as characterlzed by the young, dropped Wlth age and gave

way to increased realism, c0nf1dencé in the competence of,govern—
ment anQ 1ts officials remalned hlgh 33 ' . : : o
© Since the "renalssance" of interest 1nto how children form

vpolitical attitudes, researchers and crltlcs allke have enumeraqed

-

baslc 11m1tatlons and have, ralsed numerous questions regarding data
9 - I

collectlon technlques and theoret1ca1 orlentatlons as applled by

.

1p011t1ca1 soclallzatlon 1nVest1gators. Included in these cr1t1c1sms
are such me%?odologlcally relev%nt questions as: Is adult behav1or

ultlmately shaped by orlentatlons acqulred during childhood? Has

research not been time-bound? that 1s, Can we really

about .

v

the "development of polltlcal behav1or" by employlng cross-sectional’

des1gns which study chlldren at relatlvely close age 1nterva1s for

the purpose of observ1ng “year-by year Shlfts in pOllthal orien-

?"34 What role does dhanges in the polltlcal env1ronment -

[4

tataons

_partlculariy occurances of: the magnltude and frequency "of those

&

since 1963 ~-- have’on early chlldhood gsocialization? Is research .

‘not only tlme~bound, but }stem'specific? that is, Has research -
?

been cu1tura11y-bound in that we have focused prlmaxlly on thd
“Amerlcan" culture (ahd theA"doanateFAcuLture, at that) to the

: . : o 4
exclusionbof cross-cultura% afalysis? Do children; or adults, for

) \ ‘
;that matter, 'really have Oplnlons and form attitudes about goVern—

‘ Bl
ment and polltlcs? if so, How stable are they? These are only a

- .

. 00012
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e,

few of the many questlons that have been ralsed durlng the past

decgde concernlng pdiltical soclallzatlon ;esearcg !

zthr W of course, oannot - nor do We 1ntend to —— approach all
v i .

o off the questlons ralsed. The present tudy 18 lxmxted to-~ a des_,ﬁ

“u AN

| grlpt;on of a data collectlon technlque by which,'essentially, the\
Iéﬁﬂ same chllﬂren Were 1nteIV1ewed oVer a glven perlod‘of time- an?
i;ﬁexploratlon of théfPOSSlblenlmpact of recent pollﬁlcal events (envm-f“
ronment» oh the development df polmtlcal orlentat;Onsvln chlldren, »yﬁ
R w -

and the eXpllcatlon an& appllcablllty of a cognltlve~developmental‘

v 4

ifﬁ‘é' . Data Collectlon-

AD formatlon of pollt;oal

f” s&clallzatlon“havektalkedAabout th@ "de51rab111ty of longltud;nalv

mental patterns of pollélcél behaVior.‘ Wlth few exceptlonsfy7most

'“1ong1tud1—v‘f:___,
&

nal perspeotlve" or a "qua51-1ong1tud1nal“ de51gn.. The b351o ”i9,1_;f

one polhtdxn tlme.) ThlS has frequently been 1abeled a

2y -

aSSUmptlon was that any dlfferenoes found between chlldren 1n the uf'j

e

lower grades were dlfferences Wthh constltuted developmental pat—'

’ i 3
L e e .

terns._ It was also assumedtthat by examf‘g patterns of chlldhood

development we mlght,better explalnnadglt'polltlcal behaV1or, if,.

&
1n fact, YOuthful orlentatlons do persxst.to affect later polltl—

.‘ o

Jaros, amOng othens, has challenged thlS

i Ed

He.has--;
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‘further statedfthat the key to whether childhood orientations have
‘ any affect on adult polmtical behavror requlres comparatlve research
e ¥ o

;-- not necessarlly comparlsons between natlons or across cultures,

'-but comparlsdns of the‘same 1ndiv;duals over time. Put » ,
‘gimply, we need to measure people's politlcal oxlenta~ R -

“tions while they are ghlldren {and ag adolescents] and ., o~ g ke
S then adain when they are’adults, If there aré felation- S
.. - ships between the .*, . Sets of measurements, we are jus- .- S
- .= tified in 1nferr1ng that the childhood orientations, per51st. .
- /..o . If there are no .relationships, it appears that childhood

. socialization is mot relevant for

) ‘ult,polltrcal behauror
o s apd that research in thls are

‘1s,a waste of tlme.

Recognrzing some of. the 11mlta‘ ons llsted above and the need

8

for some type of longltudlnal desrgn, thls study represents a: multl—

' stage progect on the deVelopment of polltlcal orlentatlons of chrl—

’ e e —

dren in. an~area of the Unlted States Whlch encompasses a geograph—
S0 ‘
ically recognlzed subculture.; The pro;ect is 1n no way meant to

be a deflnltlve study of the developmental stages of polltrcal orl-' :j_ »
entatlons from Chlld,to adulthood. HOWever, by comblnlng ‘the study
of 1nd1v1dua1s over a perrod of tlme and at successiVe stages w1th
' the more tradltlonal cross-sectlonal methods of.surVey research, we
have “telescoped" a COnSIderabIe tiﬁe-spanrlnto a relat;vely short e1_ f
perlod of tlme.v The progect, as 1n1t1ated requlred the admlnls~
,Ttdr; tratlon of paper—andepencil questaonnalres “to students 1n the thlrd,\
' r’s1xth, and nlnth grades foIIOWed by a, second “Wave" of 1nterv1ews
w1th essentlally the same chlldren at the fourth seventh and tenth

gfades, and flnally, a thlrd "WaVe" of 1nterv1eWS Wlth the students

as flfth, elghth,'and eleventh graders. The final phase was to -

» -
x

”hf 1nclude 1nvdepth personai 1nterv1ews (employlng some of Greensteln s

gs;semreprogectlve.ﬁhypothetrcal" storresﬁ°~rw1th a sgeclflcally selected

N .. ooeta o




v
LI

,. L ' ',-' :_13-‘ | | . ' ;,',
,random sample of the students at the 1ast three grade levels L

, - 8 N
tThe cross~sect10nal nature of the flrst stage was axmed at maklng

°the study more efflclent by ut;11z1ng the prlmary ;ntervmeés as

an "hypotpeses~seek1ng" studx¥wh1ch had as 1ts prlmary gqal the
generatlon of hypothegesh?ba

ment. The follow-up’ 1nﬁg%v1ews -~ at tyelve month 1qtervals -

R were gulded by suggestmoﬁ% from the cross-sectlonal study and the

1nterv1ew schedule modlfled by the addltmon and deletlon of 1tems.

»»,

Where possmble, the survey data were sﬁpplemented Wlth addltlonal
f

1nformat10n obtalned from school offlclals and student flles.él
S | : o . ' . . c ) . '_ ) ‘ ‘ “ ’ .' - : ) = . .
BN b e s sy s e - 2 v s renrniias b i s -
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'tm: Data for CrQ I nnd CEQ I ware coxlacted dutinq H,atch 1973 and March 1974, zespoctivaly ‘Data for €EQ IIY.
‘were collected during late Pebruary ond early Haréh 1975. §inco tho questionnaires were evaluatod and modificd
each’yeat, soma of the questions that were included on CEQ ‘11 and CEQ.IXI were not on CEQ I. However, it chould bo
noted that at least 40 itews wore rotained on all thiras queﬂtionnaiteu thercby pormitting ften and index comparisons
longitudinally, ¥*Grado-acro¥s-tinc data spply to 3rd, 6th and 9th grades for 1973 and 1975 only.#* additional

. eomplthons are possible by teaaing down the table for crosn-necuonal dam ag woil ac ocrogsg ond diagonally.

the grggg?ses of %ﬁlltlcal developw la’



o p0551b1e 1nf1uence of the socmal and pOlltlcal envmronment on the

, R A
“-hls rev1ew of three major polltlcal soc1a11zat10n>works, questlons . ’

" from populations preV1ously used in research,or have attempted to

t(lnd1v1aual) as well as "net" (marglnal} change in samples or popu-'

: the same populatlon.4%: mhe relatlve absence. of 1ong1tud1na1 re-

&

i

’-

S f'ﬁ“‘_j'fj j}l44f L , .
¢ o .

D'.' ' R 43\2}

As 1nd1cated earller, Slqel has ralsed the questlon of the n' o

degree -and -rate of polltlcal maturatlon of chll&ren. Sears, in

v

| whether 1nd1V1dua1 attltudes remaln constant regardless of polmt1~

",
*“. .

cal change. He states that‘

, Whateker~polit1ca [consthie -across ‘the 1ndlv1dual‘
life that ‘does exig¥ may be' dud as much to envirommental
o continuities as té6 the perS1 ing psychological effects
. ... - of early socialif ation. . .”.It may ke that changes in : : -
R the pollta.cal e ,a.ronmen of the- magm.tude of those occur-, o
.. ring s:.nce 1963 ‘have been sufficient to produce major = =
..~ changes /in the "political se f," early soc:.al:.zat:.on and
B maturational stages be damne .,. :

¥

Other students of pollilcal soc1allzatlon seem to ‘have reached the

‘same conclu51on and haye- gone- back elther to reinterv1ew samples

1nterv1ew the Same chlldren, or. at’ 1east, the same grades. in schools

"1ncluded in prevzous research efforts.. The p01nt 1s, of course,

P

that we can only 1dent1fy deVelopmental (learnlng) patterns by :

'Vexamlnlng the same people or a sample of the same.populatlon over

u ? -
a_specl 1ed per;od of tlme. Thus. "1ong1tud1na1;ty" (or "tracklng"
o . N ‘ —
in the ~atter case) lS sald to permlt ‘the analysxs of "gross" .'ufg”

N

' latlons, and 1s sald to‘haVe the "added power‘of 1nference, der1Ved

2 N Y

from repeated measurementsnon the same responsents" qr samples of

b
v
<

®

g

.fsearch partlcularly on'the acqumsltlon of polltlcal orlentatlons

-;by chlldren remalns one of the crltacal problem areas 1q the develop- | _

,.‘-sb':
4 =4
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"cher is frequengly unable to control for

Survey group- when admlnlsterlng skb v

ad 5
3 " -
Lo . ' .

. , X . ‘ v",.' . ‘.
ment of soclallzatlon theory. It is unreallstlc, however, to ex~.-- '
pect extenelve longmtudmnal research efforts on how we are soclallzed

to polltlcs.' Long1tud1na1 studles are dlfflculﬂ to conduct ‘in that
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ctratlon in the‘orlglnal
t'lnterVLews.45;[' o N

,Q' There seems to be no questlo A however, about the 1mportance

I

-and potentlal.value of a longltudlnal approach.~ In spitelof known-

S i

technlcal dlfflcuﬂtles, almost all researchers on human behaV1or

~-=- as well as thelr cr1t1cs - agree on the baSIC need for such

research.46f o o , T e o
N . {}' i \ . . N - ‘. -

Here we deflne 1ongltud1na11ty as the "study of. 1nd1V1duals

over a period of time or at succes51Ve stages wd7 Therefore, for

the purposes of thls study, the 1ong@tud1nal approach is a method
thh allows us to study trends’ or the- effects (1mp/et°) of strmull,
formalvand/or informal tralnlng, nathrallstlc events, and exper;~ e

- L}

ence with "before" and "after“ observations of é5sentially the

‘same group of students. ‘'More speclflcally, 1ongitud1na11ty con~--

5§~'

sists . of repeated measurements of one or more aspects of behav1or

:of change, development, cons1stency and 1ncon51stency durlng the

"in the same 1nd1v1duals over a glven perlod ‘of tlme. The purpose

¥

‘of the measurements, of course, is an’ attempt.to detect eleménts

4

;spec1fied tlme'span. In sum, londitudinality conotes the study

of fhe—same individuals overtime and does not, of neEegéity, demend
that these individuals be comparable on a one-to-one bases.48

*
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Envzrqnmental Settlng.-‘Prev1ouo research has all but
- " 14

LR 1gnored the lmpact of polltlcal events upon the development of

polltlcal attitudes in chlldren. -Sigel ‘has stated that the ,5
:early research orlentatlons focused onﬁchanges assocxated mmth
progressmon in school and attrlbgted them to "grow1ng cognitive

. maturlty as thOugh the chlld grew and .developed oblivious of
\

the. polrtlcal world or as though the~pollt1ca1 world was statlc.9 '

CQntrary to Schale SupOSlthn (see fOOtnote 48, gugra), social
sC1ent1sts concerned wlth developmental as pectsof human behaV1or n
frequently depend upon’ uncontrolled "env1ronmenta1 impact" Whlch
“- is unrquely determlned by the statue of - the env;ronment durlng
 the hlstorlcal tlme perlod undef\study. Students of polltlcal
,socuﬂazatmm cannot'assume enV1r:2menta1 stablllty, and therefore,'
/U ,_‘must assume some effect of any unSpeclfmed env1ronmental strmull

"upon thelr subjects. When there is a falrly clearly deflned

-'phenomenon whlch occurs durlng the course of study, the researcher ’

must g;ve_thls phenomenon due’ cons1deration 1n-eva1uat1ng cogni-
- tive and/or affective effectsfin regard'tovhis sample.5°' Iﬁ -
other .words, we must realmze that frequently the 1nvest1gator-

14 -

has no control3l over the st1mu11 or. the 1mpact of enV1ronmenta1

changes- we must assume that the researcher is cognlzant of

- 0

these changes and that they are taken 1nto conslderatlon during -
. '1nterpretatlon and analy51s. This is especlally 's0 in regard
‘_to soc1o-cultura1 dlfferences which are of paramount 1mportance

‘to researchers in Chlld development.

-

. 00048
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In regaﬁﬁ to polltlce, 1nformatlon bn the rgpact of hls==
_' torxcal eventaton chlldren s polltlcal thrnklng and .on the
;1nteractzon of the changlng 1nd1V1aua1 with tﬁe éhanglng polltl-?

cal eyetem is eparee. Perhapu the questr?é tp h, proffered 15,

N

whlch have surrounded them on a,regularlzed basxu over ‘the past o .l

decade? =~~regu1arlzed ;n the eeneé that since thd early nineteen /1
< .

smxtlee, polltlcally relevant evente, such ae, r1ct1ng~1n~many :

e -

Vletnam, three ".f,

of our large 01t1e§, Unlted States 1nvolvement in

..

polltlcal aesassmnatlone, aggreee;Ve reactlon by dulte to the

Preeldent under duress, and flnally, Watergate and 11 of its -
amlflcatlone, 1nc1uding the reelgnatlon of a Presmdent of th%9
Unlted States under the ﬁhreat of 1mpeachment, haVe appeared w1th

a greatydegl of frequency - 1%:'ri g ;“:'  “

'_ Another, and possibly more readrly accepted, envmronmental n _,.r
aspect‘that must be taken 1nto con51deration is the soc1oc&itural |
dlmenSLOns wrthln whlch a study takes place. Obv1ously, there 1s

no abeolute, ;rrevocable deflnltlon of env;ronment - or, for that

-~
)

matter,-of “enV1ronmenta1 1mpact.,v However, 1n regard to chllh—

Y

hood eoclallzatlon we must, at a mlnlmum, consmder the follow1ng

¢

v

" cdxmenSLOne-

* 1. The generally accepted ways of behav;ng within : ; .
- .o o . _the éffective culture (school, community, and, loosely, =
S ...+~ ‘nation); and the limits beyond which behavior is not _ S

‘ ' E ,permitted. _ , , _ o ’ E

o R ‘ T PR . - Co .
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“e 2. ”ﬁe gex of the [utudent..a]
v v 3. Chronologlcal, mental, and physical age. ‘So~
‘% o c;ety holdg dlfferent expecta;ione of an- 18 year , . _
-7 old than of ‘a ‘[10] year old; ‘of a youth with 150 ' R
© IQ than one with a 75 1Q; of an edrly maturing ‘ - '
, boy pr girl than of a late bloomer.
‘L, . 4. Sccloeconcmic class, at least along the broad
4 , dxmenelons of advantaged and dicadvanted.®
RO » 4
-Any forther expllcatlon of environment or envrronmental 1mpact
’should moet likely be consmdered 1n relatzon to our conceptual ]

G

. frameWork for analysis.

~

D

° Deveiopmental FrameWork - An Overv1ew- Any exploratlon E

of Jean Plaget'@ concepts of the development of cognltlve andl

\

affectlve thmnklng 1n chlldren (and adoleocente) must begln

with a caveat, that 15, rt should be nbted at the outset thet

1t is doubtful whether, 1n regard to pOllthS, 1nd1V1duals ever
',develop cognltlve etructuree (mental orgeplzatlonu and operatlons)
_;of the eame.magnltude as wmth other soclal and, partlcularly,
uphyelcal objects and evente. HoweVer, a Plagetlan framework
o for-analyele»ls most enllghtnlng in regards to- ‘other- aepects of , Y
?the development of polltlcal orlentatlons in chlldren.¢~For
,example, a developmental framework can. help us understand the
A"StabllltY/lnStabllltY" questlone ra;sed by several polltlcal
".7 soclalizatlon 1nvestlgators- it helps eXplaln the “tlme—lag"
‘d;frequently found betwee? the development of polltlcal concepis

f in dlfferent ethnlc groups, and, because of 1ts hlerarchrcal

tlnature, 1t can. be useful in explalnlng human 1nf1ex1b111ty (or

_perhaps, reverSLblllty) 1n acceptlng unde51rable polltlcal stlmull.




(.

‘ories- of socmalizatlon'f*the psychoanalyth‘(Freudlan), the

. o .
T s . } o ! ’ . A v - ’ - 2 ’

. . vl ot . . . .
s To beglnaw1th, there are/g varlety of theorles from related

dlsclplines - partlcularly SOClOlogy and psychology = used to

'descrlbe how people learn.. ’Generally speaklng, thes% can be

fbroken down 1nto three 7p§roaches Whlch subsume the baslc thsncv

.2

ﬂsocial~1earn1ng, and the cognltlveadevelopmental.53, We are,

1

~of course, 1nterested in the developmental view as orlglnally

8y

f‘preSented by Plaget and hls associates an& further expllcated

and extended by Kohlberg. g Assumlng a developmental framework,

we haVe already deflned polltlcal soclallzatlon as the processes

' by whlch polltlcal orlentatlons become establlshed and 1nter~

4"nallzed in Chlldhood and adolescence.o L1kew1se, we have already

‘ .

'stated that by "orlehtatlons" be meant to- xmply all ‘the percep~v

o~

thnS (cognltlons, knowledge), affect (feelings, attltudes), and

_eqaluatlons (values, norms) through Whlch a person relates hlm-

vsel} to sqglal objects (see footnote 30 sugra). In effect, our'

¢

_ deflnltlon.implles the ex1stence of levels or stages of deVelop-

”

ment towarq dlfferential 1eVelsde polltlcal objects.
_ ks :

In regard to cognltlve and affectlve thlnklng in. chlldren,

'Plaget conSLders "affects“ to be emot10na1 aspects of behav1or,

Whlle he con51ders "cognltlons“ as 1nte11ectua1 ‘activities of

the m1nd.5 Plaget has often stated that COgnlthnS and affects

do notacause one another, but, 1nstead, they lnteract in the

development of hlgher (mental) structures. @haget and Barbel

o

“.5 -.f5;0QQ21?J;'.’3, SR




‘-fhoodforlentatlons to polltlcs.

s

A . - . There ig no behevior/pattern, however intelleg- o
‘tual, which does not involve affectmve factorg as "\
~motives; but, recxprocally, there cah be no affec~ -

tive state without\ the intervention of  perceptions

- ' or comprehensions which congtitute their cognitive

structure, . . .The two aspects, affectave and, cog«

s nitive, are at the same tlme 1n$eparab1e and irre— A

ducible.®” - . .. Lo A , S

.

- Andrain has asserted that although pregent 1n human behavmor,,.

as concepte, cognltlve and affectlve aspect@ of Lntellectual

growth "can be eeparated“ forcanalytlcai purposes“si 'Me;elmane‘

B
L

1 expoundlng on what other 1nvest1gato; have nerely-alluded to,,fg,"
\ .

\ri L8

}.has developed a frameWOrk for analy 1s adoptlng a cognltLVe—'

: developmental approach appllcable to’ the development of chlld—

57 Before proceedlng WLth an QVer= '

e g

view of Plaget's "stages" of 1nte11ectual growth and development, .

- we should examlne eome central themes posited by R}iget..
. ~ g
There seem to be at’ least four baeac themes or prlnclplee L
T }
‘to Plagetﬁs theory of intellectual (mental) deveiopment.. ]
AN . ‘a. Intelllgence io conceived of as “the possession
: T of operatlons or rules of traneformation. ,
Q’, 2. Development is seen as an invariant paseage from
- *»  one stage of ogerations to the'next,
3. Pasgage‘from one stage to the next is considered
a function of both experienice an{l maturation. .
4. The operatlons that are partlof intelligence and .
whlch change with one's development are legical struc-
tures that are neggher‘dependent on,nor.derlvative of
_1anguage. per ce, ' R I

RN

Aesumrng theSe baszc prlnClpleS, Plaget trles to account for how

children develop oogngtlve and»affectlve thlgklng;t; e

- . N .
- i . . . . . . ..
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,f‘::‘.; Ta elaborate brmefly, we ehould note that a dlutlﬂctlon i
R should be made between one'e*"capaclty for 1ntelllgence“ or

.thought prcceeees. and one 8 posseselon of "knowledge or 1nfor=
'matlon syutems“ (cognltlve etructuree): The POq§@SSlOH of

knowledge is nutfthe,same as one's cepacxty for knqwzng. Instead, , .
'“a ohlld'e lnteilectual growth 19 dlrectly related to his aware-
I . -ness of "conetanc1es" in: eoclety (both the eoclal and phyeical :
\ worldg)._i, TS dlscover theue conetancies,_however, the chlld
o \ "must leatn to dletlnguluh between reality and appearance, between
;how thlnge 1ook and how they really are n60 In thle'eenee, Plaget
is argulng that there exists an "actlon=tﬁbught" contlnuum, which,

LA

with. tlme, one "lnEerlorlzee." That is, he 1s saylng that know-
'ledge aboutrreallty‘ls not attributable entirely to ‘experience --
 the action of thlnge upon ug == but also to reagon == our mental-
,actlonu upon thzngs (e g., actlone upon objecte, themee, or sym- ; A
| bols) : leeW1se, Plaget claxme that children progrege from ! 9
"vperceptlon to xmages to operatlons along this actlonathought
contlnuum. ‘He -gtates that the adaptlve characterlstlce of the
f.chlld are based on 1ntellectua1 structures Whlch utlllze three

\Lgp 2
ba51c concepts at all stages of deVelopmentqa These three con-

cepts - a331milatlon' accommodatlon, and equlllbratlon - a11

1

o . arg tied in w1th,the chlld”s mental operatlons and cognltlve_

. "Ltfucturés which are ealled "schematas."61 With the 1ncrea51ng

o ¥

»age of the chlld, the complex1ty of the schemat.i are reflective

of more SOphlStlcated mental structures. ' s

i e Co ' ) . . ) . .
} . N .
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\For‘Piaget, the modes for knowihg‘are ﬁerﬁed aesimiiatioﬁ“

and accommodatlon and are consxdered to be 1nvar1ant and occur

at all age Levele and at all levele of mental develaoment - S,

4gp111bratlon ‘can be coneldered a higher order adaptlve prOceoe

o

Whlch governs the relatlonehlp between aeelmmlatlon and accom— .

“

nodatlonh Aeylmllatlon, Whlch is oon51dered the baelc mode. of

know1ng,,transforms a1l 1ncom1ng 1nformat10n (stimuli) so that . ./

it can flt 1nto\exlst1ng forme of knowledge (schematae) Elklnd e

"o

- gives a “hlgher level™ exatiple of aeelmilatlon whereby adults S

-’oftenLread newspaper columnlets or llsten to news commentators".f e

who reflect: thelr own Oplnlans._ He states that "materxal con»l - ,*?11
sistent with one’ 'S own poxnt of view is e;elly ass;milated w8 ! |
Accommodataon occurs when exzstlng strueeures are cha ed* F
to rﬁcorporate new 1nformatlon.wﬂ1n effect, the ac _ ?e ive, “  ;5/

mode of anW1ng 1nd1cates a famlure of one s ab1 ';y't / agsim-

v All of thlS 1s brought about by the actlon— ought:pfoéess which

[

&
is' agsumed to be the medluM‘of exchan > be Ween the 1nd1V1dua

and his" env1ronment., Thleladaptatlon‘_= "ves the exlstence df T
dognitive‘etrUCturee whichfevolve-ﬁij ge into new structures63 T
. o S ' . - . . gg v ’ B o
v . o
. : . . N ) ’ - '
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v,' For Piaget the modes for knOW1ng are term d assxmllatlon

x .
an& accommodatlon and are gon51dered to. be 1nvar1ant and occur

R

at all age levele and at all 1evel . of mental deVelopment.

"ﬂ"‘w Equlllbratlon can be conelaerea a hlgher order adaptmve procees

[ '1'

‘.»Wthh governe ‘the’ relatlonohlp bet een aeenmllatlon and accom= "y

nodatlon. Aselmllatlon, whlch 48 c_neldered theobaslc mode of .
knowing, tranfformo all 1ncom1ng inf&fmatlon (etlmull) 850 thatw- ‘:' !
lzt can flt 1nto exist;ng fogmé’of inowledge (schematae;« Elklnd §§; 
glves a "hlgher level" example of aselmllatlon whefeﬁy adults -
often read newspaper columnlsts or llsten to news commentatore*

who reflect themr own oplnlons. He states that "matermal con=

S e,

R sxstenEMW1th ne s own poznt of v;ew is: aaslly asglmllated°"62-
S ;‘_ QCCommod tlon occurs when ex1st1ng structuﬁé§'axe changed

e *ﬂ"‘w:) s ﬁ " o a

<o o, 1ncorporat 'new informat10n.~ In effect, the accommodatlve

+

L fmo@e‘of knowin

exastlng«schemat g or the development of new mental«&mages. ;f -
K] ¢ oy P -
As’ already 1ndlcaté67&equ111bratlon governs the relatlonshlp SRR
\ o " k‘fd‘"\_,

between 3551m11at10n and accommgdatlon. Equlllbratlon leads .

v

to expanded‘forms of thought and broader rangaﬁtgf asslmmlatlon.“

“ o )

AITdof thls is brought about by the actlan—thoughtégfﬁéess Whlch
-ig- assumed to be the medium of exchange between the 1nd1V1dual
and hlS environment. Thls adaptatlon assumes the exlstence of

f_; ) cogni§i:j’jtructures whlch evolve wzth age 1nto hew strdcturesﬁ3»v--‘ '

Q0025 . .




+ —23“ B ‘ .
A major concept or baslc tenet of Plagetlan theory is that o e
| knowledge is not a reflectlon of. realAty but the result of';//)/’
| active 1nteract10n between the subject and its env1ronment. Y”I N

i

The key to the understandlng of deve%opmental\qzihanlsms is,

in this approach, to be found in the gradual chdnge in modes

of” lnteractlon.' ' - -'. T ' ]
| When Plaget talks about a ch11d belng at a certainilevel ;

‘- of lntellectual growth, he is merely saylng that the chqld has

o

: developed a unlque set of mental ablllties that dlstlngulsh
C ké‘ifa *t. '
h% yfrom younger cthdren. Elklnd sume up these functlons by

ki O———

| statlng that “as51m11atlon and accbmmodatlon operate through _

nd w;th cogn;tlve structures and can?be considered thelr mo~-
u64

-

' Qi:hn the fact that he has prOV1ded us ,1th a comprehenslve,

tlve power. Thus, the slgnlflcance of Plaget s work stems

'~stage~dependent, conceptual ﬁramework w1th1n Whlch cognmtlve
; 1
fnnctronlng can be readlly studled; and Piaget hlmself has

studled the organlsm E adaptatlon 'jthe environment via in-

“telligence" ‘from the-chlld's flrst, ir of 1rﬁe to adolescence.

AL'Briefly,‘whatvare‘theSe’“stages“.of.cognitive’development and
what isltheir potential apblication toimore general social-
@sychologlcal phenomena, such as, the formation of . perceptual
constancles, stable attitude-value systems, and/or 1nterpersona1

-percept:.ons?65 ' : ' . o

Piaget proposes-that-mental growth -- a?aptive thinking .

.-.00025>,'. | o .
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regreeses through_sequentlal unifled sta7es cf’

atlonal th@ught) each/of whlﬁh are related to age. &n add;tlon, it

/

each cf the stages are consldered to have evolved f om each

objects, etc., by accommodatlng new peréeptlons ﬁhat contra-:' "yumW

- R

dLCt exlstlng 1ma§es, and by equlllbratlon, whlc functicns as

the corréctxve appaxatus for the 1mbalance creaced by the con—ﬁ

fllctlng PrOcesses of assamllatlon and accommoﬂatlon.ﬁg

.

then, each stage con51sts of new mental abllltles Wh1Ch set the

11m1té and determlne the character of what can be learned durang

‘ﬂ; .

:5that perlod,det Should be noted however, that the ages at

R e

;'whlch dlfferent 1nd1v1duals reach a partlcula,gleVel of mental

$ ¥

;there 1s a great deal of actlon" (take, for lnstance, buSLng 1n

In Sum' S




'?~feef@%~’ "tlme~1ag“ effect 1n what has frequently been called "sub—- ¢

Y cultures."67"‘"»fif D,~fﬂ ~}7f"}f,f:/;'u” ,ﬁ’”

EoN

® L

RS ]Hf"ldepen ent on the frequency and mmpact of the polmtlcal environ®

b

VZF}ment (e.g., smtuatlons, eVente, crlses, etc ). Furthermore,‘ﬂ'“

'le=ﬂg_f§;thls dlfferentlal develepment demonstratesﬁthat stages are not

7‘fﬁpure1y a questien of the maturat;o aof the‘"nervous system e

’af¢ijut that they are also dependen Tupon one s 1nteractlon wmth
R R ‘ o
*hls en‘lronment and w1th,exper1ence 1n general

St th:l.s context, then, we hypothes:l.zé that@}herg(;js &

‘::;geréﬁw‘

'ﬁﬁls an assocletlon between the age-level (grade, at th;s tlme) o
) \‘J

ﬂfthe evolutlen of pollelcal ormentatlons 1n chxldren."

| of the chlldren ané the degree of system support (or cynlclsm) 7
":_expre9sed that, ln the longltudlnal context, there will be a !”‘
'}_relatlonshlp between the degxee of‘system support and the 1me

"‘Jfﬁport of the 1mmed1ate (hlstormcal eVent) enV1ronment, and, that

,f}fJi{there 13 a 51gn1 1cant dmfference between systemlc support glven,.

by the rural (subcultural) reSpOndents as Qpposed to those in-

:fithe urban sample,,a1Z jﬂ}ﬁ ;7;f/jj? ff@nv_vt{-;lkn-'f7}~!.-"

Slnce‘what lS present here are~1nit1al flndlngs across

L &
,-tlme, our empha51s w;ll be placed on.percentage dlfferences,_»*

“lmean comparlsons, comp091te scores,,and ass001at10ns betWeenv

‘.

var;ables. More comprehen51ve analys1s is underway.ﬂ

-

CIRIC 0 Too0z8 -

'27ﬂre1atlonshlp between the stages of cogn1t1Ve developmept and =~
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: o
fﬁFindinge'

' ThlS data conelets ef 1nterv1ew Wlth children at the
o -

e hxrd, sxxth and nlnth, the fourth and seventh, and the flfth

and elghth grades {see EXAMPLE TABLE, p. 13; for further detaxle.

,ext should be noted, however, that qxa&es ten and eleven have been f;

’1;om1tted from thls analyels) admlnistered at approxlmately twelVe

" ) .3
S monthglntervals., The data are further stratlfled along an urban/

) rural dlmen51on for purposes of . socmo—cultural comparlsons.( Ae

wae have already noted, one- advantage of the developmental ap~‘

L}

proach “e~that soclal, cultural and polltlcal enV;ronment can '

'j be (and moet 11ke1y, should be) taken ;nto account as 1nterven1ng»‘a ,

varlables._c

e

. B Although there are elghty—nlne varlables contalned on o

,’ CEQ III'-- at least forty of them ln the 1dent cal form as on , 1

v/

CEQ I and CEQ II‘~— we are prlmarlly 1nterested,1n those Varlh-

ables Wthh reflect a. ;elatlonshlp between 1ssue orlentatlon or

polltlcal envmronment and a chanqe 1n chlldren s attltudes.if;:

"1 Wlthln our framework of analyels, thls may be expressed 1n the S

‘¥ ‘
form of stablllty/instablllty across«tlme (longltudlnally).‘ ’

,‘(- cross~sect;ona11y, or by comparlson of grades—across-t;me.“ fsft,

Only CEQ III contalned open-ended'"cognltlve" questlons, w@mch

.

for the purpose of thle study‘were coded for accuracy of re5ponse‘;7.

(1 e,, whether the resPGnses qlven were,gelevant or 1rrelevant). f_f;g ]

It 1e 51gn1flcant to note—that qualltatlve ana1y51s of these:eg

W




'lrg,the open~ended questlons 1t ;s 90551b1e to 1aent1fy the "1eve1“

"~A or~stage of develoPment W1th1n whmch chlldren have formulated

‘”, 1ng up facts about the . break-lng' "a dlsregard for the 1aw*by

'ere ‘do- not mean to 1mp1y that chmldren are net aWare of the Pres—

”'eldent and preeldentlal actlons (see Table 2), however, by éxam-

~27=

o . : ,
wrltten "knowledge"*questlons is: consmderably more enllghtnlng

/

”exand supportlve=of our developmental framework than the quantlw r

-

,tatlve results (accuracy of response) presented here.‘ For-ex=,,

',ample, by examlnlng therwrltten statements of the chxldren on

. a

adequate coén tiVe structures (mental “1mages") of the polltlcal
-world and have the abmlity to a351m11ate more complex polltlcal s

L3

uﬁphcnomena. Take ‘the questlon, What is "W&tergate’j for 1nstance.v7

(-

]Wefwere qulte surprlsed at how many of the younger chllaren

C(prlmarlly thlrd gradere, but also some flfth graders) anSWered

o "a bUlldlng," "bugglng,“ or "trouble in gQVernment"~ Whlle the

 older chmldren were more apt to. interrelate a number of "Watere E

'gate events,_ such as,j-h scandal about the pres1dent by cover—,,f_

‘fhe PreSldentp"vor LEY thlng that - happened km)Republlcans were .
:fngettlng lnformatlonjfrom the Democrats "7°vfg“>'goi "f,f [f’f‘:"f.‘: .
: Perhaps the best.way'uzhegrncmranalys1s is. wmth a challenge _: o
Avfto Hess and Torney -3 conclu51on,that Ta young chlld's 1mage of"

"the natlonal government LS conflned mamnly‘to the Pre31dent "71

-

Vfrlnlng Table 1 We are able to obsetVe that, 1n some cdses, there

: 1;f;_~Ls a dramatlc Shlft 1n gwildren s attltudes toward pOlltlca] | .

1ssues.72‘ ;;5," ”‘S“aélﬂ

v 3 ; o s ’ - 3 Ly
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“on ‘changing attitudes toward unemployment asnmaturatron.~ Al-

R | 28

+ One, drffrculty with Table l, cf course, goes back to the i

| 'dlscus51on of Schale s crlthue of the longltudlnal method and

= v o

what ammmu:of the varlatlon can be- amtnﬂxnrﬂ %a maturatlon and

what amount to enV1ronmental 1mpact It 15 obvrous that as the

'”chlld gets older he/she deVelops more complex ochemata and there«

jfore is able to assmnllate more conplex phenomena (the act:Lon-=

thought contlnuum whereby the older person is abfe to "1nter~ o

7»,re1ate" sltuatlons, objects, events, ete. e For example, is

the lncre%sed concern w1th unemployment ("people out of work")'

‘due to our present economlc srtuatlon, or merely due - to lncreased

/

"maturlty" of the chlldrenﬁ Wlth the exceptlon of the nlnth
‘graders (the grade in whlch Arkansas 1aw requrres that each
'“rnd1v1dual ta?e a course 1n "c1v1cs“) we %ould have to conclude

,.that env;ronmental 1mpact has rad much lnfluence (if not more)~

e
’

”though the decrease is mlnlmal, we would also conclude that -

concern ' for "Vletnam“ and “Watergate" 1s also 51tuat10nal73

,Examples of lssues whlch seem.to have “emerged“ durlng the

'

- past two years, however conjectural,,are, 1n addrtlon to uan-~

1

employment. 1nflatlon-and the energy crises. The follow1ng .

‘reSponses to "what 1s the most important problem 1n the country

)

: *vytoday’" tend to support this contentlon. For convenlence of . .

",presentlng the data we have collapsed several “problems into

74

o a srngle category, SOClal problems i prlme, drugs, ‘etc. .

ES

T : 37','.:'_ ;
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20 : o v_ o .

O _urban 5th 8th Rural 5th  S8th

Energy.Crisis  * 16,7 12.1 = 22,7 20.7

" pollution » = 5.8 5.6 5.0 4.1

. Govt/Corruption = 11,1 4.7. 7.1 3.4
Bocial.Problems °  12.4 11.8 4.9 6.9
Other . 7.0 2,4 3.5 4.1
Wot Sure : 5.6 6.3

8.5 4.8
Table 2 pomnts up oeveral factors of lnterest in. regard
to the appllcatlon of the cognltlze developmental model. Of
'prlmary 1mportance 1s probably the obv1ous "tlne—lag" or so=
called cultural lag that has. been 1dent1f1ed b@ Jaros, Wlllmams,
"lesch, Greenberg, and others in regard to polltlcal awareness
Cina subculture.’® A number of studies in child development have .

,1dent1ffed culturaf deferences among chlldren of the same age- |

1'groups. However,‘pf more 51gn1f1cance to behaV1ora1 scmentlstS*‘

‘are the stud1es~whﬁch demonstrate that acceleratlon 1n learnlng't
' abllltles is posg;ble only to a point -- that is, studles, in~
cludlng studles o% polltlcally orlented 01V1cs courses, have A
‘ nshown that the degrlved chlld 1s more 11kely to "catchbup“ w;tnn’
the\norm than lS the sodﬂalled "nofmal“ child.to advance thh

'_ﬁ'dgg' Plaget, Inhelder, Kohlberg, and

‘V?e partloularly (Yo] 1n regard to IQ

.and advancement in: phySLdﬁ abllltlesﬂﬁl It should be noted

'_,that thlS factor has been a constant 901nt of contentlon between-ﬁ'

»2.4

_'many Amerlcan Chlld deVelopmentallsts and Piagetian' s and between.

>

"‘.cognltlve developmentallsts (generally) and soc1al learnlng“

!

fftheorlsts. 7. i,‘.i L :

-
T
-
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' ®

ﬁ:' The laet two tableg are probably of more 1ntere t beeauee ‘
f"Toﬁ their "polltlcal" nature than Lhey are to ad&lng eubetantlally -
ta the cegnltave aevelopmental medel as proposed here. However,
agaln ‘the subcultural factor ge 19 to be apparent (thls dlstruet,.
too, has béen ldentlfled by otheze. See footnote 35 s ﬁgggg for
Somie relevant referenceeﬁ “he ev1dence of “cyn1q1sm“ can more -

14

.- columns: : T

| "3ra | 5th-  6th  8th  9th o
Pogitive (Urbbn) 55.6% 28.6% 28.4% 27,2% 23.6% °
Negative (Urban) 44.4 71.7 71.6 72.8 66.4 o

Positive (Rural) 51.5% 28.6% 29.0% 18:6% 18.0%
Regative (Rurxall 48.5 - 71.4. 7109 81“4 - 82, 0

. We would like to thlnﬁ that this 1ncrease in dlstrust in ¢
the government is due to Sltuatlonal factors and not merely |
-3 reflectlon of the maturatlon process. ‘Many factore must be
' Ltaken 1nto con51deratlon in attemptlng to explaih the develop-
- ment of’polltlcal orlentatlons in chlldren. However, 1t is
J ev;dent that the pSlltlcal soclallzatlon studles of the late
';' 1950 s and early 1960'5 were umﬂﬂe'un"ﬁmmxest" the behaq;or of
| that partlcular generatlon. .An& we do not think that the approach
L offered here is a panacea, but to rezterate oux quote by Sears

above, “It may be that changes in the pOlltlcal envmronment of

.the magnltude of those occurlng smnce.l963 have been suff1c1ent b E

AN

to produce major changes in the "pollthal self,?.early soc1a1-'"

'flzatlon and maturatlonal stages be damned "79 -

R R

fw~read11y be" obeerved by collapslng the pOSlthe'and negatlve R e

T
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TABLE 2: percent of Chlldren Wlth ‘evént Responses -  ~
' - (Cxous-sectlonal data for CES”III open—ended questions)

o URBANQ. ~ RURATL
QUESTION: ~ ¢ 5th __ Ben _ 9th  ‘5th T 8Eh _ 9th
| What'does the f - j ”’ i" o o e s -
Government do? | 51% 66 *  72%  42% 35% 52%
. . i . S e ! ‘ o 7 S B
| What is Watergate 40 57 66 -1l . 39 ar )
‘Whak is Impeach- o . "'v; v N
ment? - . 48 .75 “78 - 2L 55 73
{.‘ ‘ . . . v . - ‘ o B . . , .
What does it mean : . . e : L X
whep the President’ 34 - 60- 65 - 14 39 62 -
- "pardons" someone? . - ' ' . = R L
kIééﬁtify'EACH'PerSOn)a , . ,
™ Spiro Agnew 33 BT 59  10% . - 46% 58%
dohn mitchell 30 . 43 47 14 a1 - a3
ﬁ‘JOPﬁ Sirica . = .32° . 3L - 33 . 10 45 28
2 ‘;'Riéhaxd Nixonl,: -84 - 89 oL R 7 v .8 .86
’ ’Jéhh-Erhlichman .20 34 a7 .42 - -3 .
‘Hélson Rockefeller. 48 76 38 . 54 . . 48
P e t } S - N
~ J5hn Dean _ 28 47 - 13 .. 46 - T 40
LR, Haldeman 25 37 5 -3z 37
A o . - o S S v '
G=raAd-Ford . 80 S 84 . 8 . 65 79 79
tec D) T em S an an o w CEn e
DaVu;;;;B‘f : 51 - 61 59 . .2 -4" -
=224 443 31% 141 145 128,

ally, followlng are a few names whlch we would 11ke to have you

a(Questlcn) Fi

" identify.- Please attempt to: ldentlfy EACH perSOn, even if it means you have to

fguess. Lo ‘ et
lac Davis was added to Ehe 11st at thls posmtlon for thé purposeﬁof cﬁecklng to

tsee ‘if the student: actually read through the list (at: the upper grades) . -We

éassumed of courSe, that'most of the students would know who Mac Davis was!

T{: . - o . . .o . . . S . . hd v .

YL o »,;{f}’* A “,
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. ment?” 'meresultswertlupmtyearare-

L B . ]
«  bvmemmsr T ’
. . . .o o ’ ;
mmmm (mﬂ) m’m “x»m “mm;r cms:s' s m ..
IMPOTIANT. PROBLEMIL ~i, _ Yoo

Fouowing are the responﬁa to two ques t:iOns a.:kead of:‘ the 435::@%&:

and west Arkansas residents on'what thcy think ig the MOST and Sm msr A i
ixzportant pmblen confmnung +the szrmn public today‘ i e B
: ‘ Apr. 74 Jan. 74 . tbv. 73 tgpr 74 Jan. 74" v, 73 o
+Inﬂation : . 388 10 9% . 248 - 19% 168 -
" Vatergate ¢ . - 20 - 2L 45 18 27 28
.Criois RSV 54, - 24, . 2 2 A3
'l‘mnt:/Canfidence ' e S o
in Govorment - = - 6 * . ~.9 LA
Morality (Religion) 6 4 2 2 ., 2 2
 Drugs 3 LA e 4 O Ry
. People v.-}n «do not p L s ‘ :
Support President . 2 * et 3 2 1
Internaticnal problems 1. * B 2 2 12
Other SR I 8 T A 9 14 6
A Don't Know 3. -4 7 g =~ 312 10
*Nowasureablemmeatthistim St
+For crample, 24% of those who did mot think that: "Inflatim" e
ﬂnmmporbantpmblmfacimunmmwanwblicdi&thm}'it .
- was the smcm most J.rpcrtant probiom s e

J\ppmval/msappmml of the way Mr'. Nison ig h:uxilingi.ng his job as® . e
President is about even according to area residents. ASKED:  "Do you apprwc .
or disapprove of the way Mr. Nixon io handling hic job as President," 44% o

- xveplied approve ana 46% sam dmapprove, with 10% havirg 1o opinion.*

o

‘A follow—up questim, "liow stmngly wauld you aay ycu approvu/ (disa)_spm'm) Pl

was ﬂﬂl | : .o

Apr 74 Jan 74 - Apr 74 Jan 4.
m {44%) (384) . wam {46%) {56%)
SWBIY.....-.]EQ 16% SLrONglyYve seunes«258 39§
Not mo -..5..-.?/! l © Not so. 0}"‘..'1“17 17 .

- 'Noopinim cees 5 1% Noopinion ..ecus 4 1 ° e
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1. .The e rller flndlngs begln wlth an overv1ew of existing studmes 1n soc1a1 *

\

. . ‘ . . ) . | . Y—Fl- . M ~l{ . ‘ . . ;D‘
| " : » “'.':'-. . | Y . : M
psychology by Henbert H. Byman, Political Socialization: A Study in the ~ )
Psychology of Political Behavior (New York: The Free Press, 1959); and con~  °,

tinue with the firet empirical findings by polltlcal,SCIGntlStB including,

\obery'D. Hess and David Easton, "The Child's Changing Image of the Presldent,"
Public 0p1nlon ouartgAy, 24 (Winter 1960), 632-644 Easton and Hess, “The Chlld E]

n and He§s, "Youth and the Polxtlcal System," in Seymour M. L;poet,and .
, L0wenthal (eds.) s Culture and Social Character (New York: The, Free Press;

Y 61)r 226—251, Easaon and Jack Dennis, Childrén in the Polltlca1A~ystem- ori~
qmns of POlltlcal Legitimacy (New York: McGraw—Hxll*Book Qompany,_1969), and:
/other works by Easton and A250c1atq5. Seca, also, Fred I. Groenstcln, “The Be-

' 'nevolent Leaders: Childten's Imagcs of Political BAuthority," Amerlcan political

.ScxenCe Reviedr, 54 (Décember 1960) , 934—943 Greenstein, “"More on Children's.

- Images of the President;" Public Opinion Quarterly, 25 (Winter 1961)., 648-654;
VGZeenSteln, Children and Politiecs (New Haven:. Yale University Press, 1965);

- and other works by Greenstein and Greenstein and ASSociatéé#.Robert Hess and ~
-, Judith V. Torney, The Development of Bolitical Attitudes in Children (Chicago:

Aldlne Publishing Company, 1967); Dean Jaros, "Children's Orientations Toward:
‘the Pres;&@nt-' Some Additional Theoretic n31deratlons and Data, " Journal
of Politics, 29 (May 1967), 368-387; .Roberta $. Sigel, "Image of a President:

Some Insights into-the Political Views of School Children," American Political
_‘Science Revxew, 62 (March 1968), 216-226; and Sigel, “Image of the American
'Pre51dency -~ part II of anJExploratlon into Popular Viewts of Presidential

Power," Midwest Journal of Polxtlcal Sclence, 11 (February 1966), 123 137- L
among others. ]

»

”2. Roberta s. Slgel (ed. ), Learning about Polmtlcs. X Reader in Political

,Soc;allzatlon (New York‘~ Random House, Inc., 1970), 13. .My'emphasisf

=

3. We will present an overview of the "cognltlve-developmental" approach in.

the "Methods and Procedures" portion of this paper. However, for a more cam-

A,Aprehen81Ve presentation of the approach by this author ; see-Kenneth D. Bailey,

e

" "Cognitive Structures, Political Envirggment, and: Increased Political Aware-

ness in 'Children: A Developmental Approdch." ‘Paper presented at the 1975

Annual Meeting of the Western Political Science Assoc1atlon, Olymplc Hotel, .
Seattle, Washlngton, March 20-22, 1975 ) . ) ‘
4, .In V1ew of & most recent Federql pistrict Court ruling by Judge Noel Fox,
sitting in President Ford's hometown, the term "debacle™ is not .inappropriate.
Judge Fox, ruling that. Mr. Ford's pardon of 'former President Richard M. Nixon
was constltutlonal, said that "Nixon was, & 'putative rebel leader' whose admin-
istratign was engaged in 'an insuriection and rebellion against constitutional -
government 1tse1f tv  Judge: Fox continued by saying that Mbecause Nixon and

his adeS were in rebelllonaand the United States Supreme Court decisions glve
the president vast leeway in’ haﬁdlng out ‘pardons, Mr. Ford's _pardon was not Y
only constitutional, but a prudent public: pollcy ]udgment vEL Tt i lmterest-
ing to note that Judge Fax's decision was .based in part on Federalist Paper, ug

"'No. 74, written by Alexander Hamilton in 1788 4in support of the ratlflcatlon
.'of the United States Constltﬁglon., In this axticle Hamlbton argued that "the

“pr651aent s pardonlng powerzﬁhould be unrestrlcted because Yin seasons’ of -
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insurrection or rebellion, there are often critical moments when a well-'
~+timed offer of a pardon to the insurgents or rebels Hay restore the tranqulb.~
ity of the eoxyonwealth.‘“ According to Judge Fox, the period from the '
Watergate break—in in June 1972 until Nixon's resignation in August 1974
was a “season of insurrection.or rebellion by many actually in the government
Judgo Fox wrote that "various top officials of the Nixon adminigtration vio-
- lated the civil. 11bert1es of indivedual citizens' and V161ated gampaign laws
to preserve and expand” thelr own and Nixon's personal power beyond constltu- L
tional limits.”  The Judge also said "Nlﬁon administration officials formed e }
|
|
\
\

and cxecuted a criminal conspiracy to 6bstruct justice." Arkansas Gazette, .
“Sunday - edition, March 30, 1975, 3. My emphasis throughout. At the time of ~ ¢
thic writing the original source of the opinion is not avamlable for citation. .

5. The "pre-Watergatt“ data for this study was not collected until February-

March 1973. Hovever, we assert that this can be'classified as "pre" since, -
according to Jeb Stuart Magruder, Watergate was not a viable issue to -either .
the Nixon Administration perSonnel or a majorlty of, the American public until
after President Nixon's address to the nation April- 30, 1973. Magruder state~
ment made on NBC's "Meet-the-Press," January 19, 1975. For a . complete and

© thorough chrondlogy of all.Watergate related’ events See, Watergate: Chronol- A

ogy of a Crisis, Vol. 1 and 2 (Washington, p. Coz COngr3351onal QuarterlyL

Inc., 1974)- . : . ‘ o

6. he present study began as a pmlot project for a propoqal submlttcd tor . e
the National Institution of Education for a three-year longitudinal research ’

" project. Although NIE/HEW did not fund the project, the author pelieved that
‘political “happ@nxngs%tnece551 ated the continuation of the project even at® R,
the expense of some methodological rigor and ¢onsiderations. For a statement R
-of a similar belief, see John Shoemaker and’ Dean Jaros, "The, Malevolent’Unln-
dicted Co-Consplrator ‘ Chlldren, Watergate, and the, Pol;ty." . Paper prepared
for the 29th Annual Heetlng of the Western Polmtreal Science ASSOClatlon, N e
Olgmpmc Hotel, Seattle, Washangton, March 20—22, 1975, . . e

o

w

7. Rlchard M. Merglman, "The Adole3cenqe of Polifical Sociallzation," Soci-/ .
ology of Eduéatlon, 45 (Spring°1972), 153. . : , . . ¢

v : . .

Ibld., 1&6. ) - - . ° oo T . L BRI
‘ . . - . . . P 3 S ﬂ
9. .In addltion to Merelman, Ibld., see, Roberéa S. Slgél, "Polltlcal Social- . Q‘
ization: Some RefTections on Current Approaches and conceptuallzatlons . .
Prepared for delivery at thé Annual Meetding of the Bmerican Political Science o
~Association, New York, September‘G-io, 1966. For reviews of ‘much of the lit-.~" o
erature of political socialization, see Rlchard B. Dawson, "Political Social- . :
1zat10n,3 in James A. Robinson {cd.)}, Politxcal Science Annual, 1966, Vol. 1 - ° v
{Indianapolis, Ind.: Bobbs—Merrlli Publishihy Company, 1966), 1- 84; Daws s0n

 and Kenne%h Prewitt, Political Socialization: An Analytic Study (Bos ton..pxttlc

Brown and Company, 1989); Dean Jaros, Soc1allzat10n to Pplitics (New York: Prac-
ger Publishers, Inc., 1973); and footnote 1, supra. Critigues of polltlcel »
‘sociglization methods and procedures are covered below, and thereforen areqnot

A —~
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, 10. Fox~ analyszs of the data from. Wthh this study was: taken, see. Kenneth D: _ I
Bailey, The Impact of Political Environment ‘on the DGVPl“pment of Pdlitical . ;
Orientations in.Children: A Cognltlvcebevelopmental ngroach (PlageﬁMKohlberg). i
‘UnpubTished d;s ertatmon, Univar ‘ R

-

11. Por nany of the prPV10us wo ks, sce footnote 1, ugra. <

12. pawson and Pretht, Polltmcal Soclalizatron, gg, cmﬁ., 43.

"F -

13. ‘The methodologlcal fremework for thls study/ls Bet forth below. However,
we would like to note at the ocutset that any definition_ proffered £ & "cogni~
‘ tive . structures" is tenuvous at be st~ Plageu hinself statee that we ' ecan only it
- " assume by ob@erV1ng bohavioral patterns ﬁhat‘mental structures e%&st since A R
the structures are uncon cious. rhey are erpressed
.in regular forms of responses that wedbelicve are.
discovering in the gubject's behavior. Wé also be-
lieye that if ‘the underlying structures did not, exist
ve would not be able’ to explain such behav1or., ‘But
the subject himself is. nék aware of these stxuctures.
b e He 81mp1y ﬂses them. S

o

Joan piagét, "The Theory of stagcs in cognltlve Development," in Donald R.* T
.Green, Marquerltc P. Ford, and Goorqe ‘B. Plamexr (eds.), Measuremcnt and Pragotn”ﬁna
(New' York: McGraw~n11; Book Compariy, 1971), 3. ., The torm as referred to in- S

_ this paper is based on.David Elkind; Children and:Adoltscents- Interpretlve o

« - Essays on Jean Piaget (New York: Oxford Unlvérsaty Praes, 2nd ed.,. 1974),

" ,'esps., chapter 7. For a more%deflnltlve.expllcat on by th1 author, , see Balley,,~
"Cognltlve Structures, -« + A Developmental Approach," loc.'clt

‘,7;}?, 14"¢For exampIe, review’ the v;olent contrQVersy over the Lntroductlon of new o
c ando"lnnoyatave".textbooks “to the school dlstrlCtS of Kanaﬂha:County, West
vilrgina; ‘and the Texag Textbook Evaluation Board controve&sy- ver "role re~
versal", pictures in new state adopted te: tbooks. Oppdnents n. the 1atter case ‘
* . "ontend, for .examp¥é, that pictures of a-girl help;ng her ‘father and a' hoy MANES
> .doing "house-hold""choreé'ieed to Msexual perverslon“ amongsth children4 For :'
«the: most recent study of the Kanawha County controversy 'and c;tatlons for
otheér c0ntemporary*controversmes),“See Penny Peach "Pubjlc School Textbooks
as ‘the Subgect ‘of Churcéh-State Controversy.”’ Prepared for delivery at the 1975."
'bAnnual Meetlng of thePSOuthWestern Eolltlcal Sciénge. Assoclatlon, H11ton Palacio
del Rrob San Antonlo, Texas, ‘Maxch 27%29r\1975. :"';’ o o ce,

LN
v

I
It} ¢

v 3. -4 . '
. 15. For some of the. eaéaler works dea;lng with the "1oyalty/patrlot1sm issue,
' 'seé Eugene L. Horowitz, "Some Aspects ‘of the DeVelopment of Patrlqtlsm in Chil-
-, dren,™ ociometry,.3 (@ctober 1940), 329-341; a replication of this- theme was
" conducted by Ed@in Lawson, "The Developtient of Patriotism in Children: A, Sec-
.+ ond Look," Journal of Psychology, 55 (Apr;l 1963), 279-286; see also, Jean Plaget~
" . and ‘A. M. Weil, "The Development in Children of thes Idea of the Homeland and of -
Relations with Other Countraes," International” Social Science Bulletin, 3- (1951),
561~578, and.G. Jahoda, "Children's Concepts of Nationality: A’ Critical qgudy
of Plaget's Stages," Chlid Deve&opment, 35 (1964)b 108&-1092* 'Jahoda, “The :
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. Development of#Chlldren 's Ideas about Country and - Natlonalltﬁ, Part I:  The
. Conceptual Framework," and "The Development of Children’s Ideas about Countxy:
: . and Natlonallty, Part II: National Symbels and Themes," British Jonrnal of ¢
.+ Educational Psycholegy, 33 (rebﬁhary 1963), 47-60 and- (June 1963), 143-153,
: -amorig others._ o o _ , ) '

N

6. W. H. Do Rouse, . trans., Great Dlalogues of Plato, (New York: The New
American. Library, 1956), 342. o

< - : - - . . }
|
\

17. Benjamln Jowett, trans., Arlstotle s Polrtlcs (New York:; HModern Library,
1943)., 320; see, Books V. and VII, especially, for his assessment Of the inter-
: - actions of personallty, polltlcal systems, and’ pOllthal change. »
. y - : - . : ) . S
SRR £ 3 As quoted in Dawson and Prewitt, EE: cit., vii. No original soure cited
S ;by the’ authors. b S o

’_19.‘ Charles grankel, trans., Jean-Jacques Rousseau, The Social Contract \New

) f.v';f York: Mafner”Publishing Company, 1947), 35, as dlsscused ‘in Dean Jaros, Social~-
1zatlon to Polltlcs, op. clt., 1&-12. o , o 9

20, Jaros, loc. clt.,, orlglnal source,fJean-Jacques Rousseau, "ébn31deratlons -
of the Government of Poland," in Frederick Watkins (ed.), Rousseau. Political
. Urmtlngs (LOndon~ Thomas Nelson and -Sons, 1953), 176. - T

,a

. 21, Sec zmhomas Hobbes, Lev1athan (Oxford: Blackwell Book Company, 1955),
Y . 130~132; and John Locke, -Two Treatics of Government (Now York: Hafner Publish-
e } ing Company, 1947), 10~ 60, as cltodﬁiﬁﬁcreensteln, Children and Polltlcs, op.
: . ‘Clt., 3‘f : . . - .

Ce 22. Foraekamples, see. John Dewey, Character and Events: Popular Essays in .

_ © Social and Political Philosophy (New York: H. Holt and Company, 1929); The - ,

- Child and the Curriculum, and: The School and Society, with an 1ntroductlon ’ :

. by Leonard* Carm1chael (Chicago: University of- Chlcago Press, 1956) ; Democracy °
and Education:. An Introduction to the Phllosophy of Education (New York: The.
Macmlllan,Conpany, 1916) ; Freedom and Culture (New York: G. P. Putnam's Sons,
1939) ;- Human Nature and Conduct: \An Introduction to Social Psychology - (New
" York: H. Holt and Company, 1917) ; \The Quest for Certainty: .A Study of Rela-

v " tion of Knowledge (New York: - Minton, Balch and Company, 1922); and flnally,

' : The Public and Its Problems (Denver: Alan Swallow, 1927).. The stated” assump-
tion, i.e., Dewey's awareness of, the .critical relationship between cultural
1nculcat10n and system effects, 'i's based on an und rgraduate research project

: by this auther, "John Detrey: - Polltlcal Phllosopher or Eddcator?" course in °
- - -American Political Theory, Midwestern Un1vers1ty (Unlverslty of Texas at
HT - Wmdhlta Falls, Texas), summer 1964.

. 4 . ‘ ’ J .
'"23. Charles E.‘Merriam, The Makinq of Citizens: A C*uﬁaratlve Study of
? Methods of Civic Education (Chicago: University of Chicago Press, 1931), 139. -
In additlon to the United States and England, comparlsons were made with °
western European countrles. . - . \

%

* 24, Ibid.; 360. o . o R :




'25.‘ Charles 31 Merr;am; NeW'Aspects of POlltlcS (Chlcago~ UnmverS1ty of

Chxoago Press, 1925). see also his ClVlC Educatlon 1n the Unlted States (Néw
York.,‘Charles scrlbner s Sons, 1934Y "";*;'v. , '-v; v F”:ﬁ
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character.“ in The Political Writlngs of Harold Lasswell (Glencoe:  The" Free

, 1 Company, l948), ‘and. "The Selective Effect of Personallty on- Poll@ical Parti~
,i§>c;pat1on,? in Rlchard Cristie and Marie Jahoda (eds.), Studies in the. Scope:.

""and Methods of - "The Authorltarlan.Eersonallty“ (Glencoe. “The, Free Press.,y
19541,‘197—225. For 'a more xecent discussion of. these safie problems, See

- of Authorltarlan and,Democr tlc Character," Thezﬂhnais, 61 (September 1965),,
81 95 R A

‘-fﬂ 27‘_ Grecnsteln, Chlldren and,Polltlcs, *g, c1t., 12, and Fre& 1. Greenstoln,

‘ "Polltlcal Soclalxzatlon," 1annternatlonal Encyclopedla of the Social Sclonces,
;;14 (dNew York~ “The Macmillan Company, 1968), 552-553." As noted, the ‘question
‘is ba51ca11y a restatement of Lasswell's clasgsic. fOﬁmulatmon of. the~general

When, HOW‘(New&York. Merldan Press, 1958) . Slmllarly, Kerneth Langton posits’;

posad of- four ba51c elements- TRy an 1nteractlonsacqu151tlon,process, (2)
between the 1nd1v;dua1 belng socmallzed, {3) the agengy which sacts &s the
wehicle e of", soclallzetlon, ‘and:(4). the’ polmtmcal behaV10r p terns, percéptlons
and #titudes which he dearnsi" - ‘Kenneth P;uLangton, POll cal SOClallzatlon :
(New York‘ Oxford Unlver ity'Press,*

]

,q_.’." -

.loc. Clﬁ~, ‘and - Greensﬁeln, Chlldren and
:"Freud'

28., Hyman, Pelltlcal SoC1a1lzatlon,
Pol;tlcs, loc. cit.”.' Both of these are con51dered to be
tQ the study*of polltlialybehaV1or. EEREEE :

)

o R ,J.;,' B

Merelman.,“The Adolescence ofoPolltlcal SOClall atlon,";Jg cit.

1zatlon research ;s one of the Best sk among manya~~ crmthuesato be publlsheQ

e ‘ ; e L , N

ce Davm, Eas On, Y §ystems Ana;ysls of Polltlcal Llfe (Néw York" thn

L wlley.anﬂoSOns, : 5), ‘especially ‘chapters . 16-=20. For -the: overall analysms»
32 af polltlca1'5001allzatmog placed in a: systems frameWork,‘see ‘Easton” and- Dennls,
,H'Chlldren.ld thg_?olltxcal System,- _g_,clt., partlcularlyvthe ohapter on "The

:;, tations. are . deflne& %S Yall percept:ons ‘(cognitions and knoWledge), affect
~(feelings and att;;udes)v -and ‘evaluations. {values: and,norms) through' whlch a,
person“ relates himself in'social space. ; These political orientations are .
dlrected toward‘three,major objects or analytlc levels of the polltlcal sys—
. tends (l) the poiltlca14commun1ty) ‘definédas’a group of persons who have
'=“agreed to solve. their cormmon: dlsputes through a Shared political structurb

.. (2) " the régime, or that part of thé’ political system which includes its con~
'f stitutional order, ' the "rules of ‘the game," and governmental institutions and
%-dec151on—mak1ng processes. and (3} the authorlty, or'goVernment, whlch refers

. AR - ‘. . P . - - - . - e . . N " :
R S B VAR RO B N . . CUET A
w ST R : . TN S R
o . NSRS . . A o !.,Rﬁ . A SR

1969)1‘ . V:‘%x.'.{v G L ';ﬂ f“_,v{~€;p o'v

My»emphas;s. Mprelman 'S Crlthue of the prcsent stato of . polmtloal sociam%~-,147‘

26. See Harold D Lasswell,,"Psychopathology and Polltlcs." and "Democratrc w#7~'i

Press, 1951), 465-525; Power and Personality (New York: W. W. Norton and 31 pgf

. Fred I. Greenstein, "Personality and Political Socialization:  The Theories ’qu“ﬁ‘

process of communlcatlon..1s B Harold D. Lasswell;"9011t1c5~ Who Gets What,fﬁgg."

POILthal Soclallzatlon as a. contlnuous soolal and.psychologlcal process’ com—*“"*

T
R

Theoretlcal Relevance of Polltlcal S’c1allzatlon.?. Accordlng tO'Easton, or1en~ .
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xq tho raln—oepupants or dﬂcx lnnemﬂkorn who fotmulate and adml stor tho day~
to—day docislon for'a soonhLy‘.g; o S o N g ,

o 'pu 31g' See, Robexxass Slgel and Marxlyn Broqks,F“Bcccmzng Crltlcal about Polltlcs,"
e lnmglchard G. Niemi and Assaclates, The Politics of ruture Cltmzens (San,Fran—
R c;Scn~- Jossey»Bass Publlshersq '1974) , 103-125, As we shall see, Sigel is one .~
L _,;x of’ theAfew political so¢ial1gatlon 1nvestlgators'who has combined methods sim-
et *“ilar to@ihis studsy i.e., cros ~sectional, longmtudznql. and what she - calls IR

Tl "grade— bss-tlme" 1nterV1eWs7 , : L A

<

ao

TR 32‘. Fbr a‘dlscu551en of Easton & "sgec1f1c" supportk SEe é;gfon,'ﬁ SYstems'v'“;”

S Analysms,‘“g. clt., especlally chapter 17, “Wlth few exceptions, such as.case -

o studles or., ‘psychablstorles" or,stud;es Of the,affecﬁs of the assassination of -

e Pre51dent Kennedy,_empha31s on politicdl figures has only recently become a
' malpr “focus Oﬁ<polltlca1 socialization reseéarch. Some research has Jegun in-
the°pollcy oriented ‘or specific" support arca. Tt should be noted that. this

SR rcsearch ig aimed at a different level of analysis (Easton s -objects,.. iootnote-'
.,;..%*°;”wf 30, gupra) than _the. political "events" studics guch as Roberta s, Sigel, “An. .
ot . Explorataqn into Some Aspects of Polltlcal Sociakizations - School Children's '
 uh;f;i; Reactlons +0, the Death of a Presrdent," in M“ Wclfensteln and G. Kliman - (eds. )A
. :5' g . Children and 'the Death of a President (Garden city, N.Y.:, Doubleday. 1965) . -

" For ‘policy oriented studies see, Richard M. Merelman, "The Development of Po~ ~ .
llcy Thihking in Adolescence," Amerlcan Polltlcal Science Review, 65 (December '
L A9T7LY ¢ 1033-1047; Merelman, "The Structure Polxcy ‘Thinking in Adolescence::
e A ‘Résedrch Note;“ American Political SCIenC eview, ‘67 -(March -1973), 160-165;
fsff-,‘_”f ‘and Robert L. Savage and Rebecca Webster, !Images.of Poverty: A Developmental
' Study of the structure,Of Policy Thinking cf Amenlcan.CLtlzens.“ Prepared foxr
Jdelivery at . the 1975 Annual Meeting «of the Southwestern.Polltlcal Seience Asso-
‘ o f”; ciation; Hilton Palacio del Rio, San. Antonio. Texas, March" 27-29, 1975. ~A1l ~P '
;*f}”;c@f,;w three 'studies. fOCUS on-a single” 1ssue~~—-poverty, however, the" Savage Study .
T employes a Q-sort .technique for’ 1dent1fyﬂng “thought &Lmen81ons," while. Merelman
: -b religs strictly on. ln—dep%h personal intervews w1th a* llmlteﬂ number: of?students
j;-;v:'x., “and an’ elabarate codlng system.. -bee, also,. James W. Lamare, Rudolph 0. de la -
“~;«~;g;v‘ Gfﬁza, and Mary Steffey Hovel, "Public Policy and Political Socialization: The;
. 7, Impact. of. Hbusxng Policy on Chicang: Political Orientations." Prepared for.de-

Olymplc Hotei, Seatt“e Washlngton, March 20 22, 1975.-:'.‘.; R

e

See footnét‘%l‘ sugra, for some ba51c sources. ﬂ&;-'q"‘, :wigif w‘f"c ;mf5

Easton and \
w.Greenstelﬁ,rchlldren and Polltlcs, EB» cmt., 163.._,v»

: 1' 34

35» Relatxvely~recent research orlentatlons have hegun to rectlfy ‘some of the
llmltathDSa" For example,;1n regard to blacks as-a subculture see, ‘Dean Jaros,
MChildren's Orientations Toward,Polltlcal Authorlty ‘A Detroit Study." Unpub-
‘lished dissertdtion 7 "Vanderbilt University, 1966.2 Edward S. Greenbérg, "Po-

© litical Secialization to.Support gf ‘the System: . A Comparison of :Black dhd
- White chxldren." Unpubllshed dmsser%ation, ‘University of Wisconsin, Madison,
1969- ~and the- resultlng articles by Greenberg in, Midwest Journal of Polltlcal
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